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1. Purpose

St Clare’s School Tully is committed to providing a safe, inclusive and respectful
learning environment for all students, staff, parents and visitors.

This Whole School Behaviour Support Plan describes the staff responsibilities and
processes we use in our school to promote an effective research-based approach
to developing and maintaining positive student behaviour.

Its purpose is to facilitate high levels of student engagement across the school,
ensuring that successful learning outcomes are maximised and that our students
are enabled to fully participate and experience success.

2. School Mission and Vision

Our Vision:
A school community enriched by a lived encounter with the values of
faith, knowledge, community and respect.

Our Mission:

e Provide a world class education for every student, enriched by
Catholic tradition, in partnership with families and the wider
community;

e Promote and commit to positive relationships, characterised by our
school values of faith, knowledge, community and respect and
contribute to the common good;

e Develop lifelong learners, effective and respectful communicators,
who are able to collaborate and think critically;

e  First Nations communities and families are honoured, their cultures
and beliefs are acknowledged and respected.

3. Our School Context

With a healthy enrolment of around 170 students, our school is valued by the
local community, with strong links to it and a great reputation for providing a
quality education for all students. In 2018, the school and community
celebrated St Clare’s 90th Anniversary with three days of events that drew
current and past students, staff, parents and friends from near and afar. Tully is
a coastal town on the Cassowary Coast situated about 135 kilometres south of
Cairns. The Cassowary Coast region’s population is almost 29 000. Students
attend St Clare’s from Tully, Cardwell, South Mission Beach, North Mission
Beach, Wongaling Beach, El Arish and other smaller communities on the
Cassowary Coast.

4. Consultation and Review Process

St Clare’s School, Tully developed this plan in consultation with the school
community. Consultation occurred through the MTSS-E Team, staff
meetings, meetings with the Parents and Friends Committee, our School
Board and distribution of the draft plan for comment and review. It will be
reviewed at least every three years.
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SECTION A: Our Student Behaviour Support
Systems

1. Our Beliefs About Student Behaviour

Our beliefs about teaching and learning socially at school, student behaviour
supports, and responding to students to meet their needs, unify us and direct
our actions.

At St Clare’s, we believe:

e Behaviour is a learning process where positive learning behaviours are
taught as part of the curriculum.

e There must be a warm, disciplined, safe, and supportive classroom
environment where students and teachers develop positive relationships
and are respectful of diverse and cultural belief systems.

e Students are always encouraged to be lifelong learners, be effective and
respectful communicators, who do the best they can. The teacher’s role is
to teach and facilitate this behaviour.

e Faith, Knowledge, Community and Respect is central to everything we do.

e Students have the right to receive a world class education

2. Our Whole-School Approach; a Multi-tiered Systems of Support
(MTSS)

What are Multi-tiered Systems of Support?

MTSS is a framework (Diagram 1) for schools that use a systematic approach to
positive behaviour supports for all students. The aim of implementing the
framework is to achieve increased academic and social progress and
achievement for all students by using evidence-based practices. One of the focus
areas is explicit teaching of behaviours that assists students to access learning -
academically and socially - at all stages of development throughout their
education.
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Continuum of Support and Key Features

An important component of MTSS is the adoption of a continuum of behavioural
supports (Diagram 2) that, like academic instruction, acknowledges that
students will need differing levels of behavioural interventions and supports to
be successful at school. Within the continuum there are three levels of support.

A

This third level focuses on personalised supports that are intensive and individualised.

TIER 3 PERSONALISED supports

These students will require highly individualised behaviour support programs based on a
comprehensive behavioural assessment, which at times, will include mental health
professionals and family and community services.

This second level focuses on targeted supports for students who continue to display
problem behaviour even with the universal supports in place.

Using data analysis, students are identified early, before problem behaviours become
intense or chronic, to receive targeted supports such as small group social skill
instruction, academic supports, mentoring and/or self-management strategies. .

TIER 1 UNIVERSAL supports

This first level focuses on universal behavioural and academic supports for all students.
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Here the focus is on prevention of problem behaviours, providing explicit teaching of expected
behaviours and creating positive learning environments across all setting in the school.

Research has shown that approximately 80-85% of students will respond to proactive universal
supports, display the desired appropriate behaviours and have few behaviour problems.

Diagram 2: Multi-Tiered Systems of Support (MTSS)

By building a connected continuum, everyone in the school is aware of how each
level of support is connected to the universal systems i.e. every targeted and
individualised intervention uses the universal set of behavioural expectations to
increase the likelihood of maintenance and generalisation to other contexts.

3. Student Behaviour Support Leadership & Professional Learning
for School Staff

Minor Behaviours

Support staff deal with minor behaviours and report these to the classroom
teacher. Teachers are responsible for making contact with parents/carers when
necessary and recording incidents on Engage. Consequences are generally
dealt with at a classroom level. However, if minor behaviours continue, they
are escalated to a member of the Leadership Team and the School Counsellor
is consulted when required.

Major Behaviours

All major behaviours are to be directly dealt with by a member of the
Leadership Team, in consultation with the classroom teacher. Parent
communication is to be handled by a member of the Leadership Team.
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St Clare’s MTSS-E Team

The St Clare’s MTSS-E Team meets three times per term to analyse behaviour
data from Engage to ascertain current behaviour trends and to amend any
procedures as they arise in consultation with the Principal. This information is
regularly communicated back to the whole staff. This process happens under
the guidance of the CES MTSS-E Team.

Other support structures in place include:

e Professional Learning Teams (PLT)
e The Resilience Project (starting 2024)
e Mentor Teaching Program for Early Career Teachers

Positive Feedback and Reinforcement

The staff of St Clare’s are committed to promoting and coaching students to
choose responsible behaviours. We believe that the most effective method of
this includes:

1. Making expectations explicit through teaching and regularly revising and
referring to them

2. Acknowledging students doing the right thing

3. Providing behaviour specific feedback

4. Using positive reinforcement through applying consequences for good
choices

Students are not born responsible - they learn responsibility. St Clare’s is
committed to building a
school environment that
enhances responsibility
and cooperation. Itis a
positive approach which
results in students being
positive and enthusiastic
about school and keen to
cooperate with teachers.
Teachers may implement
some of the following
strategies in their
classroom or in the
playground:
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Positive Reinforcement Options

Supporting Positive Behaviours

¢ Verbal
(praise/acknowledgement)

e Stickers, stamps

¢ Bank accounts (money, stickers)
o Raffle tickets

e Written comments (email, note)
e Thumbs up

e Marble jar

e Star Cards System

¢ Points for groups

e Treasure box

¢ Positive time out

e Sports/games

e Privileges

e Principal visit (for Heart of St
Clare card)

e GEM Award (school captains)

¢ Class Gratitude Jar

e Essential Skills Classroom
Profiling (see Appendix)

e Seating arrangement

¢ Negotiate rules with class and

display

¢ Identify students’ strengths
and interests to redirect
behaviour

e Teach emotional regulation
skills e.g. Zones of
Regulation

e Buddy class time

e Peer mentors

e Check In Check Out Card

e Uniform Breach Card

These are just some of the ideas that are used within each class to promote
good behaviour with a view to developing self-discipline.

4. Rights and Responsibilities of School Community Members

Students

RIGHTS
Students have the right to:

RESPONSIBILITIES

Students have the responsibility of:

Be treated with courtesy and
respect

Treat others with courtesy, respect
and use manners

Work in a clean, safe, and positive
environment

Contribute to a clean, safe and
positive environment

Learn without disruption

Follow instructions and be
considerate and tolerant of
others

Have their property respected

Work to the best of the ability

Be proud of their achievements

Be attentive and cooperative at all
times
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Express themselves freely Respect the property of others

Develop and grow to their full Participate fully in their education

potential program

Be able to report to someone if Act in @ manner which shows

they feel unsafe pride in themselves and our
school

Staff
RIGHTS RESPONSIBILITIES

Staff have the right to: Staff have the responsibility
of:

Be treated with courtesy and Provide pastoral care to the

respect whole school community

Work in a clean, safe and Ensure that the school

positive environment environment is positive and
safe

Teach without disruption Ensure good organisation and
planning

Manage students in learning Provide relevant and

environment challenging educational
programs

Be supported by the whole Support the school’s ethos,

school community policies and procedures

Be provided with PD, support Establish and maintain

and coaching with managing avenues of communication

student learning with parents

Use professional judgement in Adhere to the Employee Code

catering for the needs of of Conduct

students
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Parents

RIGHTS

Parents have the right to:

RESPONSIBILITIES

Parents have the responsibility of:

Be treated with courtesy and respect

Encourage and expect their child
to respect school, staff, property
and rules

Feel welcome in our school

Ensure that their child has
appropriate materials needed for
learning and correct uniform

Be informed about their child’s
progress

Support the teachers in their efforts
to form good work and behaviour
patterns

Have any personal information
treated confidentially and
privacy respected

Monitor their child’s progress

Expect their child to participate
fully in his/her educational
program

Be supportive of the school’s
ethos, policies and procedures

Be given the opportunity to
express their views/ opinions on
school related topics

Consult with school personnel with
respect and courtesy at a
mutually convenient time

Take an active role in P & F and School
Board

Respect the privacy of other
students and staff

Act in accordance with the
Diocesan Parent and Volunteer
Code of Conduct

SECTION B: Our Student Behaviour Support

Practices

Tier 1: Universal Supports

1. Clarity: Our Expectations

School-wide expectations encourage consistent communications and establish a
common language of expectations for all staff and students and across all
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settings. Agreed upon student expectations promote the school’s Catholic
Identity and provide consistency across the staff and school community.

Our expectations are:

Faith
Knowledge
Community
Respect

Our Student Expectation Matrix and Staff Agreed Practices Matrix (Appendix A)
is a visual tool that outlines the expectations of behaviours we expect all
students and staff to learn, practice and demonstrate. They allow us to teach
proactively and to provide students and parents with a positive message about
behaviours for learning at school.

2. Focus: Teaching Expected Behaviour

Effective instruction requires more than providing the rule - it requires
instruction, practice, feedback, re-teaching and encouragement (Sprague &
Golly, 2005). Instruction takes place each day, throughout the day, all year long.

3. Feedback: Encouraging Productive Behaviours for
Learning

Feedback should cause thinking (Dylan Wiliam, 2011). In education, we use the
term “feedback” for any information given to students about their current
achievements (Wiliam, 2011 p.122). Feedback to students provides them with
the way to move their learning forward and make progress in their learning.

Our school encourages and motivates students, both as they are learning the
expected behaviours and then to maintain those skills and dispositions as
students become more fluent with their use.

Our school encouragement system utilises effective, specific positive feedback,
adult attention (contingent and non- contingent) and a tangible reinforcement
system.

Our school acknowledges student efforts and results in academic, sporting,
behavioural and cultural contexts through a variety of awards. The efforts of
staff members are also acknowledged at whole school assemblies, staff meetings
and/or are written in our school newsletter, and in our Weekly Focus on the staff
portal.

The encouragement strategies in place for school and classroom include:
e Weekly focus on school values

e Classroom practices that encourage expected behaviours (from classroom
teacher)

Weekly student awards which are based on a value

Daily Star Cards handed out (three per staff member per day)
Three star cards drawn on Assembly each Friday

Whole class reward each term based on Star Card points
Individual class encouragers

Principal Award (Heart of St Clare’s)
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e Weekly GEM Award (from school captains)
e Annual awards - Character Awards, Academic Achievement Awards,
Outstanding Progress Awards, Spirit and Outstanding Sports Awards

e Whole school acknowledgement of sports achievements and academic
success at assembly, in newsletters and on school social pages.

4. Students with Additional or Complex Needs

As an inclusive community, it is acknowledged that students with
additional or complex needs may require additional support to meet
behavioural expectations so that they, and others, are safe, learning to
their potential, and can form positive relationships. Students with
additional or complex needs will still need to meet behavioural
expectations.

Student support practices in the school seek to facilitate the development and
exercise of responsible self-discipline among students. They also seek to
promote the wellbeing and good order of the school community. All students,
including those with complex or exceptional needs, are required to meet
appropriate behaviour expectations. Where required, students may access the
school counsellor to assist in addressing some needs. (Student Counselling
Referral Form in Appendix D)

Targeted evidence-based interventions play a key role in supporting students at
risk of academic and social problems and may prevent the need for more
intensive interventions (Sailor et.al., 2009). These students consistently have
trouble with low level but disruptive behaviours that interfere with instruction
and hinder student learning. Targeted interventions should be timely and
responsive and use similar strategies and social curriculum across a group of
students.

Students are identified proactively, using academic, behaviour and attendance
data accompanied by teacher nomination or through a screening process. Our
targeted support has systems in place to monitor student progress, make
modifications, and gradually decrease support as student behaviour and
engagement improves.

The evidence-based targeted supports currently available for students in the
school include:

e Social Skills Clubs/Groups delivered by the School Counsellor
e Chess Club competition

e Touch Football competition

e Buddy Class activities

e Restorative Justice
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Tier 3: Personalised Supports

Successful outcomes for students whose behaviour has not responded to
Universal or Targeted supports are dependent on our ability to intervene as early
as possible with appropriate evidence-based interventions. A function-based
approach is an essential feature of MTSS-E.

Personalised supports currently on offer at the school include:

Individual Behaviour Support Plan
Personalised behaviour system that is followed consistently
School Counsellor support services

Diverse Learning Team case management - planning and
implementation of individualised support plans and monitoring data
Partnerships with outside support agencies and specialists

e Consistent parent, Principal and class teacher communication

il
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5. Feedforward: Responding to Unproductive Behaviours

Even with our positive approach to teaching and supporting expected behaviours
for learning, student behaviour will still occur. For some students, they do not
know how to perform the expected behaviour, or don’t know it well enough to
routinely use it at the appropriate times. For some students, the behaviours they
are using appear to meet their needs. When responding to behaviours, all staff
take a positive, supportive approach that builds, maintains, and sustains
relationships with students.

To feedforward when responding to student behaviours, we have a system in
place that enables staff to respond to minor behaviours efficiently and
effectively, to chronic persistent minor behaviours and to major behaviours that
hinder learning. In this continuum, thinking begins with clarity between minor
behaviours (that can and should be managed by teachers, within the context of
the classroom and non-classroom settings) and major behaviours (that are best
managed in a more private setting with the class teacher and leadership in
partnership). The definitions of teacher managed behaviours (Minor) and teacher
plus leadership managed behaviours (Major) have been included in Appendix B.

Although the teacher is the key problem solver when responding to minor
behaviours, they collaborate, and share creative strategies, with colleagues.
Teachers respond to minor behaviours using best practices that consider:

e consistency

e |east intrusive strategy

e specific, yet brief

quiet, respectful interaction with the student
refocus class if needed

The positive, support strategies currently in place for responding to unproductive
behaviours at our school can be classified under 4 evidence-based approaches:

Least ° Selective attending to the behaviour (ESCM 7):
Intrusive | INDIRECT strategically choosing not to intervene immediately

Instructional |

h Proximity (ESCM 5): strategic placement or
strategies

movement by the teacher in order to encourage positive
behaviour.

° Non-verbal cue (ESCM 5): techniques include eye
contact, hand gestures, picture cues. These indicate that
the teacher is aware of the behaviour and prepared to
intervene when necessary.

. Cueing with parallel acknowledgement (ESCM 4):
uses the power of specific positive feedback (see also
ESCM 6). This involves praising a student behaving
appropriately who is nearby to a student behaving
inappropriately. Praise the student after behaviour has
been corrected.

° Verbal redirection - this interaction should ideally
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Most
Intrusive

DIRECT
Instructional
strategies

Direct
strategies are
used after
indirect
strategies
have been
used

use the language of the school’s expectations, matching
the response to the frequency and severity of the
behaviour

- Redirect to the learning (using the learning task
to refocus behaviour) (ESCM 8)

- Questioning to redirect

- Rule reminder

- Re-teach behavioural expectations.

- Provide choice (ESCM 9) (provide statement of
two alternatives, the preferred behaviour and a
less preferred choice).

° Follow-through (ESCM 10) - supervised time-out
in/out of classroom, logical consequence applied (leads
to problem-solving and restorative steps outlined below)

Problem-sol
ving

° Teacher - student conversation

° Work it out together plan

° Teacher - student - parent meeting

. Teacher - student - leadership conversation

Student apology

Restorative |® Restitution / repair
. Restorative justice session
° Supervised calm time in a safe space in the
De-Escalation classroom
° Supervised calm time in a safe space outside of
the classroom
° Set limits
. Implementation and management of Individual

Behaviour Support Plan

N.B. Please refer to the Essential Skills for Classroom Management Appendix C.

The above table shows examples of the ways in which we respond and are not designed
as a list of prescribed approaches to unproductive behaviours. The responses may
include examples from one or all domains.

6. Disciplinary Consequences / Sanctions

Major behaviours or behaviours which have persisted despite intervention may
result in a decision to implement more serious consequences or sanctions.
Decisions to implement these additional sanctions will take into account the
student’s individual circumstances.

These additional sanctions comprise:

Restorative Justice
Removal from extra-curricular activities
Suspension (internal and external)

Re-Entry
Exclusion (in consultation with Director of School Effectiveness and

Executive Director)
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VERSION: 1.0

14



Behaviour May Include

Possible Consequences

Managed By

Minor Incident of inappropriate

behaviour:

e Ignoring instructions and
direction

e Lateness to class

e Littering, Swearing,
teasing

e Uniform/hat/jewellery

e Technology violation

e Playing in out of bound
areas

e Disrespect for school
resources/property

e Disruption of teaching and
learning (calling out,
disengaged in work)

e Reminders of
expectations

e Buddy class

e Verbal negotiation

e Loss of lunchtime
privileges

e Consultation and
reflection with teacher

e Contact with parents

Class Teacher

Inappropriate behaviours at

this level include:

e Repeated defiance

e Inappropriate use of
technology (school
devices, mobile phones, or
other electronic devices)

e All forms of harassment
such as repeated name
calling, teasing,
ostracising, derogatory
comments (including
through use of technology)

e Strong verbal abuse
towards students and staff

Staff and support
responses may include:

e A monitoring program
developed and
implemented between
teacher, student and
parent.

e Restorative justice
meeting

e Peer mediation

e Referral for support from
specialist staff

e individual Behaviour
Support Plan

e Restitution

e Parent Contact

e Non attendance at
extracurricular activities

Teacher and
Parent

Inappropriate Behaviour at

this level include:

e Continued Behaviours
above
Stealing

e Truancy

e Physical and/or verbal
aggression towards
students and staff

e Intimidation and/or
harassment of staff
(including through use of
technology)

e Parent interview

e Review of IBSP

e Non attendance at off
campus and/or
extracurricular
activities (at Principal’s
discretion)

e Referral to outside
agency

e Police notification

e Suspension

e Restorative conference
on return from

Teacher, parent
and principal or
other support
staff
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Pornography
Vandalism

Sexual Harassment/
Misconduct

suspension

Inappropriate behaviour at
this level includes:

Extreme or continued
behaviours above
Supply or possession of
drugs

Use or possession of a
weapon

Violent assault

Parent interview
Review of IBSP

Non attendance at off
campus and/or
extracurricular
activities (at Principal’s
discretion)

Referral to outside
agency

Teacher, parent
and principal or
other support
staff and CES
staff as per
guidelines

e Police notification

e Suspension

e Recommendation for
exclusion

Re-entry
The re-entry process is key to growth and in providing an opportunity for
the student to change or modify their behaviours. Before a student
re-joins the learning group, activity or playground, they must be able to
articulate what mistake they made (bad choice) and what they should
have done. They are invited to re-join if they agree to the established
expectations and can articulate what will happen should they choose bad
choices within a set time frame. The child only re-enters once the
teacher is satisfied that the student understands what they are to do
should they re-join the learning or play. Students are not to re-enter
without this process.
Teachers ask:
e What did you do? What wrong choice did you make?
e Which value expectation did you not meet? What else could you have done?
* What do you need to do if you re-enter the class?
¢ If you choose the wrong choices again, what do you think

will happen?

7. Bullying and Cyberbullying — Information, Prevention, and
School/ College Responses

a. Definition

Bullying is the “repeated oppression, psychological or physical, of a less
powerful person by a more powerful person or group of persons” (Rigby, 1996).
Bullying is when someone gains power over another person by hurting or
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harming that person, more than just once. Bullying is intentional, and involves
an imbalance of power. Bullying is continuing to ‘pick on’ someone, torment
them or exclude them, so that the person feels helpless. Cyber bullying is
another form of bullying using technology, such as a computer or mobile phone
via text messaging, SMS, social networking, photographs, and web pages. A
bystander is a person who withesses a bullying incident as an onlooker. At St
Clare’s School, we agree that, if you are a bystander who encourages bullying
behaviours, or if you witness bullying and do not report the incident, your
behaviour is also deemed to be bullying. Bullying may include:

e Physical: hitting, kicking, any form of violence, threat or intimidation that could
cause physical harm

e Verbal: name «calling, sarcasm, spreading rumours, persistent teasing,
intimidation, lying about someone

e Emotional (covert): excluding, tormenting, ridiculing, humiliating, intimidating
e Racist: taunts, graffiti, gestures, intimidation

e Sexual: unwanted physical contact, abusive comments, intimidation

e Cyber: unwanted text messages, emails, information technology, intimidation

b. Response

Investigating Potential Bullying

When there is need for an investigation, regardless of the source of the alleged
bullying, the following procedures will be followed:

1. St Clare’s School adopts a ‘no blame’ approach and process in the first
instance. Those involved will be interviewed and made aware of the suspected
bullying and the school’s anti-bullying position. At this stage, there might not be
any consequences, and parents might not be notified. These decisions will be
made on an individual case basis. The incident, if deemed not to be bullying,
will be referred to the classroom teacher so that the incident can be tracked
according to the Whole-School Student Behaviour Support Plan.

2. If bullying is identified, leadership team members may choose to use the
following methods with the children involved: a. De-escalation Responses b.
Problem Solving c. Restorative Conference d.Formal Sanctions. A record of the
incident is kept on file.

3. Continued bullying would result in a further action plan being devised,
appropriate consequences for the child, and further dialogue with the parents.
The Guidance Counsellor and /or Learning Support may be involved in
formulating this action plan.
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c. Positive, Proactive Anti-Bullying Approaches at St Clare’s School

Mandatory Training required of all staff

Adopt A Cop visits

Promotion of awareness through campaigns (e.g. Harmony Day, Day for
Daniel)

Annual Student Wellbeing Surveys

Teaching and embedding of school values

Whole school approach to social emotional learning (The Resilience
Project)

Ongoing Professional Development throughout the year

Consultation with the Engagement Wellbeing and Learning Team
Promotion of Student Engagement Matrix

SECTION C: Our Student Behaviour Support Data

Data Informed Decision Making

The CES Engage Student Support System is the database all CES schools are
required to use to collect behavioural data for analysis and decision-making. The
Engage Student Support System has capacity to record minor and major
behavioural incidents so that schools can make data informed decisions about
student supports. It also has capacity for schools to record, store and analyse
Tier 2 Targeted and Tier 3 Personalised supports, information, and data. When
recording incidents, please refer to this guide on how to use Engage.

St Clare’s School collects data through

3 the system wide platform Engage. This
data is regularly analysed to identify
specific behaviours, attendance and

p a e trends within the school.

Reflect /-

This allows St Clare’s School to
Wellbeing & . . .
feairie Tor ALL respond proactively by implementing
““::;‘:“'c"“ strategies, activities and programs,
Education targeting these areas and supporting

Community . .
positive behaviours.

Through these processes, staff at St

" Monitor , .
& Adjust i Clare’s School are consistently

reflecting on their practices that best
support the current needs of the
school.
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Relevant Cairns Catholic Education Policies

CES Student Protection Processes
Management of Drug Related Incidents
Management of Weapons in Schools
Code of Conduct

Student Attendance policy

Inclusion policy

Student Behaviour Support policy

Relevant Legislation that informs CCE Policies

Anti-Discrimination Act 1991 (Qld)

Child Protection Act 1999 (Qld)

Commonwealth Disability Discrimination Act 1992
Commonwealth Disability Standards for Education 2005
Criminal Code Act 1899 (Qld)

Education (General Provisions) Act 2006
Education (General Provisions) Regulation 2017
Human Rights Act 2019 (Qld)

Information Privacy Act 2009 (Qld)

Judicial Review Act 1991 (QIld)

Right to Information Act 2009 (QId)
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Appendix A - Our Commitments and Expectations

Student Expectations

Always

Learning
Spaces

Toilets

Eating
Area

Play
Areas

FAITH

Be aware of your surroundings

Be polite and use manners

Use appropriate language

Keep your hands and feet to yourself

Be persistent
Tell the truth
Be kind and
caring

Be supportive

Report problems

Report to an
adult on duty

Report to an
adult on duty
Care for God’s
creations

Be a risk taker
Actively
participate

Be ready to learn
Ask questions

Think for yourself

Work together
Have a positive
growth mindset
Learn to problem
solve

Follow correct
bathroom
procedures

Eat your healthy
food first
Practise good
hygiene

Wear your hat
Play safe games
Learn to problem
solve

St Clare’s School Tully Whole School Behaviour Support Plan

REspeC

Wear school uniforms correctly

Follow directions of school staff

Move safely and orderly

Be inclusive of others

Be a role model
to others
Respect others’
space and right
to learn

Be a responsible
digital citizen

Wash hands
with soap and
water

Stay in your
designated area
Place all rubbish
in the bin

Play by the
rules

Stay in your
designated play
area

VERSION: 1.0

Actively listen
and respond to
others

Ask permission
to leave your
seat

Use all
equipment for
its intended
purpose

Be on time
Hands up to
speak

Keep your
learning area
tidy

Allow for
privacy of
others

Clean up after
yourself
Return to class
as soon as
possible

Keep your voice
down

Eat your own
food

Use and return
equipment
correctly
Respond
quickly to bells
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After
School

Commun
ity
Access

Travel safely
Look out for each
other

Be an active
participant

Be ready to
listen

Travel safely
Look out for each
other

Follow the road
rules

Be ready to learn
Use appropriate
social behaviour

St Clare’s School Tully Whole School Behaviour Support Plan

Line up in your
designated
areas

Be a role model
to others

Be welcoming to
others

VERSION: 1.0

Line up in 2
lines outside of
the classroom
Keep your voice
down

Look after your
own and others
property

Be tolerant
Stay with your
group

7
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Staff Agreed Practices

Always

Classroom

Staffroom

Duties

Meetings

ICT

P

()
V%

FAIT?

Noweo®

Be aware of your surroundings

Use appropriate language

tolerant of others

Be inclusive of others

Be an advocate of our school

Wear sun safe clothing

standards

Support the Catholic ethos of our school

Be consistent
with
expectations

Celebrate
success

Actively
participate in
grace

Allow others to
share their
opinion

Use for
purposes as per
Code of Conduct

RESPECY

Wear professional attire

Be considerate, supportive and

Maintain confidentiality

Interact positively with others

Maintain professional

Be punctual

Use planning time Actively supervise

appropriately

Be open to
upskilling

Carry mobile
phone and keys
Wear a hat

Share resources
Share positive
feedback

Be open to
opportunities to
learn

Be aware of the
content and
audience when
using ICT

St Clare’s School Tully Whole School Behaviour Support Plan

Be friendly and
welcoming

Keep kitchen area
tidy

Actively supervise
Ensure areas are
left clean
Communicate
incidents with
relevant parties

Build working
relationships

Be mindful when
sharing your
screen

VERSION: 1.0

Build a rapport
with each
individual

Be mindful of
conversations and
audience

Limit mobile
phone use to
emergencies

Actively listen
Value others’
opinions

Limit excessive
noise and
distraction

Limit mobile
phone use to
emergencies

23



vz 0'T :NOISY3IA ueld 1oddns Unoireyag [00YdS 3oy AJINL [00YdS S,3.18[D IS

ystjod jreu
“1sIpppayd 239 ‘Augj|amal
aey - dis wwoyun ssjAysiiey “Jey 9pOod SSaUP S,|00YdS B}
suone1oadxe | ‘sell0ssadde ‘saoys ‘Mods | yyym jou Ing 3eBU SI 3BY) uolle|oIn
Jayoeay ssep) | Jo Jo Japuiway | J0J S3oys ‘s»00S 1094400U] m.c:._uo_u 1e9M mu.c.w_u_.;m wioyiun | s
eaJe bunes 1o wooisse|d
39Uyl punoJe juswaAowW uondnusip
‘Buiuies]  gimsip - 3ey) ajendosddeut
‘awi} Aejd Jo sso ‘sse|D | suoipe ‘ssepp  ul si9ad Inq “AIsuaiul
Jayoeay sse|) | Appng  ‘waisAs  Bujuiep | 03 Bupjley ‘yno  bBuijed MO| Ul sabebua u:__wUBm. uondnisig | ¥
JUBWAD
) swn Aeid | yo  Bujuuns  ‘(ssepinoys
9Aljel03Sad no BWILL | saunjsab ojeidosddeu sysanbau
‘(dwn | ‘s;ayao Jo doy auy }npe
ssejo) Buipjlem 03 oaJipad | 1SN0 bupjeads ‘sisuuew | 5geuoseas 03  puodsal soueljdwod
ssauym | ‘(swiy  Aeid)  sejnuiw | Bunisbuoy ‘UodRIP | 0y auniey AjISudlul MO| 1O -UoN
Jels ‘Isyoesy sse|D | ¢ 404 Ino s - Buiuuny | 3npe Buimoyjoy 10N | Jouq ul sabebus juapnis /Padsausig | €
10BJU0D [euORUAUIUN
290Ua43jU0d ‘ayeludosddeut
SSaUlIM | DAIjeJO)SBd ‘Aeid Bbuiyouid ‘Aeid g 'SNOIIDS -uou 1oejuod
Jjeas ‘Isyoesn sse|D | uo Ino ssiy ‘ano swil | ybnos ‘bBuinoys ‘buiysnd Ul sabebBus JUSpNIS |edisAud | T
) Aeid Buijjes sweu abenbue| ajelidoiddeul abenbuen
ssaujm | U0 N0 SSIN "IN0 SWIL | /gi5ad 03 Ajapnd Bupjeads | Jo aoue)sul Alisuajul [eqgJan
Jeis Jayoeay sse|D '90U43Ju0D DAIIRI0ISDY | ‘Bulieams |[eyusppul | Mol ul sabebus jusapnis | Sjeudouddeur | T
Ag pabeuel | seouanbasuo) a|qissod 9jdwex3y uonpuyaq J03diiosaqg
AJBSS909U paWwaap Se pPajdrIuU0d 3g 03 Sjudled *(S2UDIJU0D DAIFRI0]ISD]) DIURISU] YORD U] SDN|RA 03 JDJOY % % %
"MO[2Q Paul|3IN0 Se SINOIARYS(Q JOoUlW 33N3ISU0D AeWw ‘X3RN SuoleIdadx3 Juapnis S,a4e|D 1S a9yl 03 dJaype 03 aJn|ied

SUYNOIAVHII YONINW

suonuiydg 1noineyag - g xipuaddy



S¢

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

(ButAjing Japun 314 pjnom

1eyd dnoub - swil apiD sjinhpe Jo/pue siaad buiseay
awi] Aejd Jo sso7 | 03 suoissaldxa |epes Jo buiobuo) SjUSWIWOD
Jayoea] sse|n 90UDJ2JU0D DAI1RRI0)STY | Sjuswwod  djeldosddeur 91elidoaddeul paje|os] buiseal | TT
sjuased R0 suoijoe jo diysaaumo
Bupel jou ‘s1ayjo
90U3.9]JU0D 2AI1RI01SOY mc_Em_n_ 110M BulAdoo 5]
layoea] sse|D awn Aeid jo sso | pue bunesays ‘Aiyssuoysiq sjeayod Jo/pue s3l| usapnls | unesyd/buiAl| ot
awy Jenoiued jeys je
5585 Uo ASHWI[ JO
Buipuadap awoy abessapy (OIS HEIS € ANOUIM | pajeubisep usag sey jeys
! SeaJde 40 SWOo0J ‘Woodyels spunotb |0oYdS U3 UIYIM
Jayoeay sse|n uonoaJipad | ‘sysap ,Slayoea] eale ue ul S| juapnys | SPUNOg JOINO | 6
JU3SISU0D
usym awoy obessaly
Ae|d uo 3no ssSIy syealq
Jayoea) sse|D awiy dn axep JoPe ssep 0} ojeq | SSBID 03 1e| dALIE SjUSpNIS ae1| 8
uolssiuwiad Jnoyim
Apadoisd  suisyjo  bBupyel
w1 9oe|daJ/ues|d | ‘gsodund 4o ubisap sy 03 | Apadosd Jo asnsiw Ajsusiul 9SNSI
layoea] sse|d w93l JO [eAOWwDY | Adeajuod juswdinba buisn | Mol ul sabebus juspnis Auadoud | £
S92IA3p U0 sbuimas
Ajajes | jooyds bHBulaje ‘aoiAsp
19gAD Ul 9sinod Moys | e yum oapia Jo ojoyd | S2ASP 10 pedi >00gawoly)
S92IASp |R1IBIp JO |[BAOWIDY | B Bupjely  ‘sunoiaeyaq ‘'yozem uews
MSOp 1D Ul | 9IA9p Msey 4o ‘sunoy ‘elowed ‘suoyd 3jqow
1day ad1Aap/auoyd/yorem | jooyds  Buunp  sadIAp Jo asn  3jendoiddeul
Mews - paubis | Jews Jo sauoyd sjiqow ng snoLiss uone|oIA
49Ydea] SSe[] | juswaalbe ABojouydal | Buissedoe 10 JO UOISSBSSOd -uou ul sabebus juspnis ABojouydal | 9




9z 0'T :NOISY3IA ueld 1oddns Unoireyag [00YdS 3oy AJINL [00YdS S,3.18[D IS

wayy buiAyiou jus.ed sinoineyaq swely
03 @bessaw puas - 30U | 55uepjoe Ase] awi} paypads Alesp SYseL
e yiim swoy Hiom puss ~v_\_O>>®C\_O£ @C_HO_QEOU 2) C._ ysel uwm e GHQ_QEOU =)
Jayoeas sse|D aw Aejd Jo sso | 30U ‘ysey Jeis 0] |esnjay 0 s|iey uSpNIS 1o|dwoour | €T
‘uopejusWIRdX?
paJaAIp Alises
pue
pawIojul JuaJled payeay-ybij ‘leninw
‘snolnd ‘snoauejuods
Jnoineyaq pue abenbue| '37endosdde-abe
9jeudoidde jo Jspuiway ‘lewuou ale Jdnoiaeyag
Jayoeay sse|d awin 9D SINoIABUSq JUDI] Usa1H Jey} SINOIABYS] [BNX3S [enxas | ¢T




Lc

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

UO0ISJNdXa/uolisinoul

/sdwed/yiods
uo 1no buissip
(Adessadau
Jesy
J1) voisuadsns 9sSned Jo 924900 ‘ssaJlisip
[PUJDIXD JO |RUJDIU] A . ) :
JJud |nJao.Joy4 ‘suoipe | ‘wiey 03  papusiul  pue
Sjuaded PeIUOD | 4o abenbue| Apoq | Joyjoue spiemol  pajdadIp
9013SN[ SAIRIOISSY | funepiwnul  ‘Buiydledds | sI eyl J4nado ybiw  Ainful
(papasu aJaym) uonenlis Wwolj [eAOWSY | qiey  Buind  ‘Buppnpy | adeym  jpequod  eaisAyd
Jaydea] Wooisse|d (Adessaoau | ‘Builg ‘393[go ue yjm | snolds  BulajoAul  (349A0D uoissalbby
wea)] diysiopea J1) saoioead aApIsay | bumiy ‘buiyound ‘BumiH | pue  JSA0  Yl0q) SUOIDY |eaisAyd
uoisuadsns
|eudajul - aAnnadad 41
UOISINJX3,/U0ISINdul wJey 1es)
/sdwed/yiods asned 03 1eaJy] ‘adI0A 9sned 10 904900
uo 3no BbuissI J0 au03 Buipepiwiiul | ‘ssaJisip ‘wJiey 03 papuajul
sjualed pejuod ‘109dsausip moys | Jauueuw aAIssalbbe
(papaau aiaym) DIISN[ DAIIRI0]SDY 10 Jny 03 pajoadip | Jo bujueswsap e ul
Jayoea] woousse|D uonenlis abenbue| ‘souels | stoylo e paroadip (1SA0D uoissalbby
wea| diysiapes wioJd) |[eAOWIDY dAIssalbbe ‘bulieams | pue UL9A0 yjoq) abenbue [egIoA
sasuanbasuo)
Ag pabeuep a|qissod ajdwexy uorjuag J0ydiidsag

SUYNOIAVHIL JOLVIN

*MO[2q pauI3no se sinolAeyaq Jolfew 23n11Isuod Aew ‘Xiijely suoneldadxg Juspnias s,a4ed 1S 2yl 01 alaype 03 alnjied




8¢

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

(papaau aiaym)
Jayoes] woolisse|d
wea| diysispes

S92IADp
Bbuisn wouj uoisn|oxg
UuoISINdX3/UoIsindul
/sdwed/ylods

uo 1no buissip
uoisuadsns

[BUJD]XD JO |eUJISIU]
sjualed Jpejuo)
9013SN[ 9AI3RI0]SDY
(papaau

J1) DOY e 339|dwo)

‘spaeoq yseq/s91is
9jey auljuo pue ,bujwely,
apnpoul os|e ued

's911s Bupdomiau |epos
ur subledwed uoisnpPxa
|elnos Buuawa|dwi
Jlo soyus 9jey bBupesud
‘uonewuJolul ajeAnd
S,9U09Wos buiysignd
‘sobessawl pajuemun
Buipuas ‘buljed  Mueud
se yons  AbBojouydsl
Buisn SInolAeya(q
4O uoneuiqwod e apnpul
Aew BbulAling  19gAD
‘uopleplwiaul ‘syuswiwod
dAIShge ‘3oejuod |edisAyd
pajuemun J|lenxas
‘uonepiwiniul - ‘saunisab
miyyesb  ‘syuney  :jepey
‘bunepiwniul ‘bunerjiwny

‘Buynoipu ‘Bunuawiioy
'Buipn|oxa leuonowy
‘uonepiwiiul ‘Buiseay
juaasisiad ‘sanowinu
buipeaids ‘wiseales
‘Buljled  sweu  :|eqJap

!20U3I0IN JO w0} Aue
‘Bupjop] ‘bunyy :jedisAyd
10} psjwi - jou  3ng
‘apnpul  Aew  BulA|ing

‘suos.iad
940w J0 suo spiemoy dnoub
1o [enpiAlpul ue Aq Jamod jo
3sNSIW 3yl SaA|0AUl BulAjing

noiaeyaq
Jo ulayyed buiobuo
ue sI 3 "JUSWIUOIIAUD
a|isoy e s91e0.40

Jo s9jepiwinul ‘sajeljiwny
‘sjeulwdsIp ‘spuajjo pue
Z13su930elRYD Jejndided e
01 anp dnoub 1o |enpiaipul
ue 3abie} eyl sunoiaeyaq
aJe  juswssedeH/bulA|ing

jusuisseldeH
/BuUIA|Ing




6¢

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

S9110Ss3%0e
9jelidosddeul/wloyiun

SoAlsdiey JO S3110SS900e

|[ooyds ay3 JO apod

(papaau ataym) P ; ssaup
J2ydea] wooisse) 3 4o buipop syeudoaddeul | 5y uyym 314 30U ssop 3BY3 uone|oIA
wes] diysiopea sjuaJed ||eD pue SAISUSHO | Buiyo|p stesm  Juapnis 9poD ssalq
aoujo/ssepp Appnq
ul Jdom 3319|dwo)
uoISIndxa/uolsinoul
/sdwed/yiods
Uo N0 BUISSIW JnoiAeyaq }eas-40-1n0
uoisuadsns paulelsns ‘asiou
(papoau aJdaym) |eudalixa Jo |eudaju] pajuemun aAnnRadal AJIAIROR Ue U0 ssepd
JaYdea| Wooisse|d sjualed pejuod) ‘Buiweauds 1o bulpA | B Ul uondniuaqul ue buisned
wea| diysiopes 201ISN[ aAlel0]say ‘Buyj|e} pnoj pauleisng | ANolABYSq Ju3sISIad uondnuisiq
U0ISJINJX3/U0ISINoul Aeme
/sdwed/yiods Bbuluunu ‘syinpe wody
uo 1no buissiy Aeme Bupjjem/burioub)
uoisuadsns ‘sjinpe 03 Jauuew
[BUJDIX3 JO [euJSIU] apnJ Jo/pue Aibue , Ajiioyine
(papaau aiaym) ue ui oeq Bumyjey | 03 dUBISISAl B ‘suondalIp
sjuated Joe3u0) A2qo 10 Ajdwod 03 [esnyad Jo aoueljdwod

Jayoes] woolissed
wea| diysiapea

2213SN[ 2AILI0)SDY

“JInpe ue jo 3sanbau
3|qeuoseal e Buisnjoy

a.4NnjieJ psanuijuod 10 saWaJlX3

-UON /aouelag

(agn1noj
pue Ss9}IS eIpawW-|eIDoS
uo Jnddo os|e  Aew
M |lewd Jo sabessaw
jueisul BIA  JO  SWOOJ
jeyd ul  2oe|d  saye)
AjlewJaou jeyy jusawnbuie
asuaqul ue s bBuiweld

‘spdom Aibue pue ieb|na
pue sjnsul  |euosJad
bunsod si buiwerd,)




0€

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

(papaau aiaym)

S22IABP JO |[eAOWSY
sjuaded 1oe3U0D
|eutaixg

JUBWNDOp e Uo Jaydea)}
Jo jualed e se yons
aweu s,uosJtad Jayjoue
bulubis *jela1ew 924N0S
ayy buibpamoudpe
Inoyum Bupm

904n0s |eulblio
sy Buibpsmoudoe  1noyiim

|elalew
(2bpajmou uowiwod
j0u) |eulblio Jayyo

lo ‘seapl ‘sbenbue| s,as5]9
9UODWOS Sash Ajaietaqiap
J2JUM B UdYM  SJNndd0
M 'UMO JNOA Se oM
S,9S|@ 2uUoaWOoSs buwgns

s| wslelbeld -(A1ab.0y)
uoissiwiad s,uosiad eyl

J1aydea] wooussey | 1O 18U - uoIsuadsns | 1o seap| 5,95|9 SUOSWIOS |  JNOUYIM  BWeU  S,uosiad wsielbeld
wea] diysiopea uolssiwqgnsaJl oN Buisn Ajleuonyusiug e paubis sey Juspnis /Aisbio4 | OT
S92IAI9S AJlUnwIwo))
UO0ISINIX3,/U0ISINdUl
/sdwed/jiods
uo 1no BulsSIA
PUIBIXD ﬂw_mwwhﬁwmmm } Jo uosuad syl aAldap Jo
(papaau auaym) _ mucml_mn__um cuMuH Aoaisap 03 Juajul 3yl Yyiim
Jayoea| wooussed 1 PRLOD Ayadoud |euostad | Ay1adoud s,uostad Jsyjoue
wes| diysiapea 2013SN[ 9AI}eI0)1SSY do Jooyds Bulles1s | pupedosdde  Apzssuoysiq 3yl | 6
UoISINDXa,/uoisinoul .
/sdwed/pods J0308JS11BSUN
uolsuadsns 1N0YIM |o0YIS/sse[d Jo ‘ssepp
(papaau aiaym) |[BUIDIXD JO |euJaiu] JO 1no sAels e WoJl) JO |OOydS WOoJy
Jayoea] woousse|D sjuaded 10L3U0D Jo uoissiwJad Jnoyaim | saduasge paulejdxaun
wea| diysiapea 9211SN[ BAIIRI0)SOY [ooyos/ssep Buiaea | juaisisied 4o Jenbay Aouenul | 8
sjua.ed 1pejuod uos.ie Auadoud jo juswainbusip
S3DIAP JO |BAOWSY ‘Juswdinba Jo sbulpjing 10
(papaau assym) Ayiodoud to Awelb uear . loows Jo igelb uoIPNIISIp  |enueIsgns
Jayoea| woodsse|d o 90IASp mmo abewep ul synsaJ jey3 Ayaipe ue | @beweqg Auadold




T€

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

(papaau aiaym)
Jayoea] woodsse|D

uoisuadsns |euJtajx3
sanloyine 30euo)

(wea] diystapea
3y3 JO JaqWidW e yim

|[ooyds

03 swall snoJabuep
buibuliq ‘waey asned
031 Juswdinba |jooyds

weg] diystopea syl Jo
Jagwiaw e yjim uole3nsuod
ul pals|dwod aq 03

Spa3u UJ32U0)) JO pJodaY 4

wey Ajipoq buisned jo
a|qeded

s1 asn s31 ybnoJayy 1ey3
uodeam e se paubisap
JUSWNJISUl 1O 3DIAJP

U0ISS3SS0d 10 asn

wes| diysispes uoneyNsuod ul) DOY 40 9snsiw [euoiuaul 193[qo Aue s| uodesam vy suodespy | VT
SU0I303JIp S,40300p JIdY] 01
AdeJjuod
sailoyine pejuo)
Se1U0D 1Uole Emen__:_um paje|ad sbnap uondiidsaud
Pe] } d BnJp ‘sbnup |esjwayd Buisn SI 10 SUoeIWI
(papaau a1aym) (wes] diysiopes 19y310 4o uondudsaad 10 saoURISqNS/SBnIp O1SSoSS04 10 58
Jayoea] woousse|) o431 JO Jsquisw e yum ‘loyodje ‘siqeuued |ebaj|1 Buisn si 4o Jo uol d n
wes| diysiopes uol3e3Nsuod ul) DOy ‘saden ‘senauebiD uoissassod ul s JUSPNIS sbnuq | €1
woje|d auljuo
AUe UO SIUBWIWOD Jaindwod Jo/pue ‘esswed
93endoiddeul ‘siaAe|d
(swn ‘sjieyop ui 60j 5,959 oapia/oIsnw ‘suoyd
Jo pouad papuadsns) auoawos buisn ‘sjielap 1120 Buipnjpul Abojouyda;
(papaau aiaym) 9DIAP JO |BAOWIDY ul 6oj s,49430 410 UMO Jooyds Jo asn (jooyds Aq
Jayoea] woousse|d |eulaixg Jo INoA Bulieys ‘sajisgam pauljap se) ajelidoiddeul Uuone|oIA
wea| diysiapea |eutaqul - uoisuadsns | 2jewdodddeul Buisssddy ul sabebus juapnis ABolouyosl | ZT
S]usWISSasse Jo/pue
UO0ISINIX3,/U0iSJndul
¥Jom sse[d ul ajedpiied
/sdwed/yjiods )
03 sasnjaJd ‘awn
uo 1no BulIsSIA
Jo pouiad e uaAo bujules)
sjuaJled Joeju0)
(papaau alaym) A yum sbebus
J13UDea] Wooisse) S0IAISS Ajlunwiwiod 03} SasNJaJ ‘>om jo ‘Bujuies uj ojedpiped | jyuswabebuasiq
wea] diysiopesT 2213SN[ 2A13LI0]SDY 22UepIOAR SNONUIIUOD | Jou saop Ajpaieadad Juapnis olwspedy | IT




[43

0'T *NOISY3IA

ue|d Hoddns Jnoiaeyag [00YdS 3]0yM A|InL |00YdsS s,a4e|D 1S

(papaau aiaym)
Jayoea] woousse|d

uoisuadsns |euJtalx3
sal3lloyine 3pejuod)
(wea] diystapean
93 JO Jaquiaw e yim

"1e94U3 qUIOq |egJan

Jo
U213dM Jo ‘wiJeje aJiy e
4140 Buies sapnpul Aepy
'S92IAI9S Adusbisw]
Jo/pue Aep |ooyds

ayy iadnusip 03 ,ueud,

wea) diystapeaq ay Jo
Jaguiaw e yjim uoi3e3jnsuod
ul pays|dwod aq 03

Spa3U UI22U0D) JO PJOdY 4

jooyds ydnasip

0] Juajul 3yl yam
uolsojdxa buipuad Jo/pue
'931s |ooyds Jeau ‘83Is
Jooyds-uo buiaqg s|elialew
aAlso|dxa 3|qissod

Jo abessowl as|ey 40

wuely asjed

wes] diysiapea uonejNsuod ul) DOY e JO 2U0 SI JUalUl 3yl 1834431 B SISAI[3p UpMIS jealyl quog | 91

abewep

uoisuadsns |euJa1x3

Ayiadoud

SOHLOWNE PRUOD pInyy 433yb| 10/pue wuey Ajipoq

(papaau a1aym) (weay diysispes] ‘auljoseb ‘siexoetoauly Buisned jo ajqeded Ajipead

J3ydoes] Wooisse|d 343 Jo Jaquisw e yum | ‘s1a3yby ‘ssyslew buisn s190(qo/saoueysqns Jo | U01959950d 40 95N

wes) diysiopea uol3e3INSuU0d Ul) DOY | 10 Jo uoissassod ul buiag uoissassod ul S| JUSPNIS so|gqnsnqwiod | ST




(papaau aiaym)

€€ 0'T :NOISY3A ueld Joddng JnoiAeyag |00YdS 3JoyMm AJInL [00Yds s,3.48[D IS
wea] diysiapesa ays Jo
Jagwiaw e Yjim uoi3e3nsuod
u| pale|dwod aqg 03
Spa3u UJadU0)) JO pJOIY K
uoisuadsnsg

|eAOWDI 921AB(Q
sjuaJed [|eD
ssijoyine [jep
(wea] diysiopea

sobeuw yoidxs
Allenxas

Buipuas ‘auljuo
wayy bunneuosiaduwi

Jdayjoue jo sabejueape

e3 01 Abojouyoay
10 221A9p 3jIqow B JO asn

Jayoea] woousse) 3y JO JaqWiaW e yum 10 Ajnuapi ay3 ybnouayj N0 pared uonejiojdxa
wes] diysiapeaT uolleyNsuod ul) DOy s,auoawWos buljeals aJe jeyy suoipe |ebaj|1 49gAD/sewlDe | 8T
wes] diysitopes ayj Jo
Jaguiaw e yjim uol13e3nsuod
SINOTABTRq ul paja|dwod aq 03
BT P3% pue 560810 SpPa3U UJ92U0D) JO PJOdY 4
sabew
[ENX3S SSpNPUI YdIYym buipe.bap
JoUla3Ul 3y} Jo auoyd 10 3AI2120D ‘BAIs|nduwod
ajiqow Buisn ‘AjiAloe '3A112409S ‘|nJS0.10)
[ENX3S Ul POAJOAUI ‘Injwiiey Jo opjews|qold
OD 0] m.\_w_\_uo @C_ULOH_ o.Je um_‘_u m-__JO_>mF._OQ
|enxas - sinoiAeyaq pay
211gnd ur Jo/pue Ajiqe
WHCG\_NQ SJ19Y30 03 mu\_MQ 10 Jomod ‘abe ul >u.__m3_U®C_
sanuUoyINy a3eaud jo Buisodxa | 40 Aduanbaly “sousisisiad Jo
(pepaau a1aym) (wea] diystapes pajeadad ‘Ajpnu | SWAJS1 UlUnoiABYaq |ewllou
Jayoea] woolsse|) 3Y3 Jo Jaquiaw e yum jusjsisiad ‘Aejd | ©PISIN0 aJe jey] sinolAeysq | Inolaeyag |BNXaS
|enxas - sinoiAeyaq abuelp buiuisouo) | /T

wea| diysiapes

uone}INSuUod ul) DOY

10 Y|e3 [enxas 301jdx3




Appendix C: Essential Skills for Classroom Management

Detailed information of each skill can be found here.

The 10 Essential Skills

1. Establishing expectations — Making rules.

2. Giving instructions - Telling students what to do.

3. Waiting and scanning - Stopping to assess what is happening.

4. Cueing with parallel acknowledgement - Praising a particular
student to prompt others.

5. Body language encouragement - Smiling, nodding, gesturing and
moving near.

6. Descriptive encouragement — Praise describing behaviour.

7. Selective attending — Not obviously reacting to certain behaviours.

8. Redirecting to the learning — Prompting on-task behaviour.

9. Giving a choice - Describing the student’s options and likely
consequences of their behaviour.

10.  Following through - Doing what you said you would.

St Clare’s School Tully Whole School Behaviour Support Plan VERSION: 1.0 34



Appendix D - School Counsellor Referral Form

qf'- CONFIDENTIAL

Counselling Referral Form
Parent/Guardian
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SECTN & Ralerral Details
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Appendix E - Behaviour Response Plan

Behaviour Response Plan
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Appendix F - Behaviour Continuum

CONSEQUENCES
CONSIDERATIONS

Disciplinary consequences
should be based on the relative

TYPICAL EXAMPLES OF
RESPONSES INCLUDE

Effective Classroom Strategies

» Selective attendance*

+ Non-verbal redirection*

« Cueing with parallel acknowledgment*
* Redirecting to the learning*

veri pact of
and applied according to
individual needs and situation
such as:

«+ age of student

« pastoral needs

« disability

+ behaviour history
«mental health and wellbeing
« care arrangements

+ home environment

- religious and cultural
considerations

« other individual
circumstances of students

* Questioning to redirect*

« Provide choice*

« One-to-one (1:1) discussion*
+Body language encouraging*

Once a student returns to expected
behaviour, positive reinforcement* needs
to follow.

i *
« Alternative workspace*

- Buddy Class*

+ Calm space or place

* Regulation/movement break
* Walk and Talk

Consequences

« Withdrawal of ICT use

* Missed playtime

« Catch up on missed work in own time
« Community service

TYPICAL EXAMPLES OF REFLECT,
PLAN AND REVIEW INCLUDE

Students may receive some of the
following actions if applicable:

Repair & Re-entry

Welcome the student back and the
educator initiates the restoration of
the relationship. It is not a time to
review the student’s behaviour or the
decision as the student has already
received a consequence.

n: ion boration
(Teacher, Student and/or Parent)
« Teacher/student discussion of the
problem
« Classroom teacher communicates
with parents of any concerns

Planning and Adjustments
« Teacher-led reward system (set an
achievable goal)

Recording
« Log incident on ENGAGE? if required
* Request for Support on ENGAGE?, if
applicable

TYPICAL EXAMPLES OF
ONGOING & TARGETED
BEHAVIOURS INCLUDE

» Cheating

« Dishonesty

« Discriminatory Language*

« Inappropriate physical contact,
gestures, noises and verbal it

CONSEQUENCES
CONSIDERATIONS

Disciplinary consequences
should be based on the relative

+ Mean on Purpose/Teasing*

« Disruption of own or others’ learning*
- Off task talking

* Moving around without permission

« Inappropriate dress code/uniform*

« Inappropriate use of ICT resources*

« Irreverent behaviour in the church

« Late returning to class (frequently)

« Playing in the gardens

« Property misuse or damage*

« Refusal to follow adult instructions.

« Rough play/ rough game*

« Physical misconduct*

« Running on concrete

« Sexualised behaviour* (not age
appropriate)

* Work avoidance and refusal

« Being in off limit areas (teacher’s desk,
staffroom, etc)

- Stealing*

severity/impact of

and applied according to
individual needs and situation
such as:

+age of student

« pastoral needs

« disability

« behaviour history

+mental health and wellbeing
« care arrangements

+ home environment
«religious and cultural
considerations

« other individual circumstances
of students

TYPICAL EXAMPLES OF RESPONSES
INCLUDE

i I rs*
« Alternative workspace (with learning space)
+ Calm space or place
* Regulation/movement break
+ Buddy Class*

Consequences

* Missed playtime (catch up on missed work)
+ Community service*

* Restorative Justice*

« Intervention from the Leadership Team

« Internal suspension*

« For playground and transition error: Out-of-
Play (Community Service*)

« Internal Supervision (out of class and with
learning tasks)

«ICT — withdrawal/restricted access of

privileges (up to 5 days)
Shared Responsibility Process with
Leadership

«Ci following
mean-on-purpose/teasing behaviour

+ Alternative workspace* (with learning tasks)
« Follow through with class-based responses
(Time-in or Time-Out)

*+ Use of re-entry discussion

+ Check In, Check Out Daily Progress Report*

St Clare’s School Tully Whole School Behaviour Support Plan

TYPICAL EXAMPLES OF REFLECT,
PLAN AND REVIEW INCLUDE

Students may receive some of the
following actions if applicable:

Repair & Re-entry,

Welcome the student back and the
educator initiates the restoration of the
relationship. It is not a time to review
the student’s behaviour or the decision
as the student has already received a
consequence.

n; ion ion
(Teacher, Student and/or Parent)
« Teacher/student discussion of the
problem
« Classroom teacher communicates
with parents of any concerns

Planning and Adjustments
« Teacher-led reward system (set and
achievable goal)

Recording
« Log incident on ENGAGE?, if required
* Request for Support on ENGAGE?, if
applicable
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TYPICAL EXAMPLES OF TYPICAL EXAMPLES OF REFLECT,
RESPONSES INCLUDE PLAN AND REVIEW
Students may receive some of the following
CONSEQUENCES actions if applicable:
CONSIDERATIONS Students may receive some of the. Repair & Aeroniy
following actions if applicable: Welcome the student back and the educator (and
Disciplinary consequences : - ) if needed, a member of leadership) initiates the.
should be based on the relative o - restoration of the relationship. Itis nota time to
e St boki Circuit Breakers* review the student’s behaviour or the decision as
. r h h: G i .
D ;;;.:e) the student has already received a consequence.
individual needs and situation T 5 5 Post-incident Responses*
such as: + Calm space or place This includes a welfare check of all staff and
* Regulation/movement break students impacted by an incident.
Sagciot St gulation Support: Univer: Advise impacted students’ families of the incident.
« pastoral needs escalation strategies*
« disability - * Care Team Meeting* Engaging parents/carers ina
= behaviour history Manage Risk* partnership
- mental health and wellbeing + To self, student/s and others « Return to school planning.
- care arrangements + Return-to-school meeting with the
+home environment ~ = studem/fsm!l)f »
2 - +Implementation & Review
stelziousand cutitnal - This could include the use of formal

considerations
«other individual
circumstances
of students

i external ic

Planning and Adj;

« Personalised Learning Plan

« Risk Assessment Behaviour, Safety and Wellbeing
«Individual Behaviour Support Plan (IBSP)

St Clare’s School Tully Whole School Behaviour Support Plan

* Safety Plan informed by CEDC

Recording.

« Logincident on ENGAGE*

« Request for Support on ENGAGEY, if applicable
+ROC if applicable

P

« Follow Individual Behaviour Support.
Plan (IBSP)

+ Follow Individual Safety Plan

Alternative Workspace
Provide student with another location to complete their tasks which will be more suitable in supporting their regulation eg. Buddy Class

B

Body Language Encouraging

To intentionally use non-verbal cues to promote on-task behaviour and reinforce positive actions eg. smiling, nodding, gesturing, moving near students, etc.
Buddy Class

Where two classes, from different grade levels, are paired together to engage in collaborative activities

1st offence in a session: Duration is at teachers discretion

2nd offence: Remainder of session

Bullying

Are behaviours that target an individual or group due to a particular characteristic; offends, discriminates, humiliates, intimidates or creates a hostile
environment. It is an ongoing pattern of behaviour. Bullying involves the misuse of power by an individual or group towards one or more persons.

(o]

Care Team Meeting

This is a support plan and review meeting that includes a students’ care team. This could include their teacher, case manager, parents, students, counsellor,
school officer and/or leadership

Case Manager (Tier 2/3 support)

This could include the LOD (Leader of Diversity), LLT (Leader of Learning & Teaching), APRE (Assistant Principal Religious Education) and Principal
Circuit Breakers

Time spent out of the classroom for student to return to baseline behaviour.

Check In, Check Out Daily Progress Report

In conjunction with Leadership, Classroom Teacher, Parents/Carers and student set individual goals that are monitored and reviewed regularly
Community Service

General physical jobs that need doing around the school. e.g. picking up rubbish, weeding the garden, cleaning desks, putting sand back in sandpits, etc.
Cueing With Parallel Acknowledgement

To acknowledge students’ on-task behaviour with the intention of prompting another to follow suit eg. I like the way Ben is..”
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D

Defiance

Extreme or continued failure or refusal to comply or obey directions, a resistance to authority

Discriminatory Language

Language that is directed at a particular person due to their gender, disability, sexism or race

Disruption (Low impact)

Calling out, talking to peers in class, actions that disturb learning, movement around the classroom or eating area
Disruption

Continually calling out, talking to peers in class, actions that disturb learning, movement around the classroom or eating area
Disruption (High impact)

Eg. persistent disruption alongside refusal to accept support and/or move to time out areas

E

ENGAGE

This is the platform used to request additional support and/or record behaviour incidents

External Suspension

This is a serious consequence involving the temporary, full time or part time withdrawal of a student’s right to attend school and/or school related
functions for a defined period of time. The Principal acts as the key decision maker

F

Formal Sanctions

Schools apply formal sanctions when other reasonable responses to manage problem behaviours that have been taken, and/or address the best interest
of the student, and the security, safety and learning environment of all members of the school community.

Impact on the student’s education and wellbeing must be carefully assessed. Formal sanctions may also be used to allow time to revise an existing plan or
develop a plan to assist the student to demonstrate expected behaviours on their re-entry to school.

When implementing any formal sanctions, school employees must ensure that no student is lawfully discriminated against.

GH

|

Inappropriate Dress Code/Uniform (Low impact)

Student wears clothing that is neat but not within the school’s dress code eg. incorrect socks, shorts for sport, shoes, accessories, hat, hairstyles
Inappropriate Dress Code/Uniform

Student consistently wears clothing that is neat but not within the school’s dress code eg. incorrect socks, shorts for sport, shoes, accessories, hat,
hairstyles

Inappropriate Dress Code/Uniform (High impact)

Student wears clothing that does not fit within the dress code of the school eg. offensive clothing, accessories or hairstyles

Inappropriate Physical Contact, Gestures, Noises and Verbals (Low impact)

Not directed at anyone in particular. eg. Swearing in frustration

Inappropriate Physical Contact, Gestures, Noises and Verbals

eg. dacking, touching genitals/anus, gestures and noises that imitate sexual actions and exposure. Swearing that is not directed at an individual.
Inappropriate Physical Contact, Gestures, Noises and Verbals (High impact)

Gestures, noises or language (both overt and covert) directed at others in a demeaning or aggressive manner intended to harm, distress, coerce or cause
fear. eg. High intensity verbal abuse directed at staff or peers.

Inappropriate Use of ICT (Low impact)

This includes behaviours such as air dropping without permission, taking photos of a student without their permission, playing games during learning
time

Inappropriate Use of ICT

Ongoing Level 1 behaviours eg. taking a photo of an adult without permission, inappropriate words/images

Inappropriate Use of ICT (High impact)

Disregard of ICT agreement (personal devices, social media, mobile phone use, threatening, bullying & harassment). Student engages in inappropriate (as
defined by school) use of school technology including cell phone, music/video players, camera, and/or computer. This is only applicable during school
hours and/or if they are using school based email and/or they are posting images of students wearing the school uniform or staff member/community
member

Internal Suspension

Student is to stay at the office for the day with no peer interaction, engaging in class work

JKL

M

Manage Risk

Strategies include giving space, making the area safe (removal of items and other students), communicating with the Leadership Team
Mean on Purpose Behaviour/Teasing (Low impact)

Isolated inappropriate comment or unkind behaviour

Mean on purpose Behaviour/Teasing

Ongoing unkind behaviour directed towards a student and/or group of students (refer to the bullying definition for clarification)

N
Non VerbalRredirection
A method used to get the class’s attention eg. clapping hands, ringing a bell, raising a hand

o

One to One (1:1) Discussion

This is a conversation between the teacher and student after the lesson. It discusses the problem behaviour and re-sets expectations. The teacher seeks
to gather information from the student as to why they are unable to meet the agreed expectations and what they could do that would be helpful
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P
Physical Misconduct (Low impact)

Engages in non-serious but inappropriate contact eg. touching of hair without permission, poking for attention

Physical Misconduct

With peers/other students eg. shoving, whacking below neck, kicking, on-going poking, biting, pinching, scratching

Physical Misconduct (High impact)

Physical contact that puts others at risk. eg. contact with head, kicking, punching, use of implement/weapon

Positive Reinforcement

Acknowledgement of expected behaviour through reward (Star Card, parent contact, praise, etc.)

Post Incident Response

Members of the Leadership Team to implement pre-assigned post incident responses following a critical incident.

Property Damage (Low impact)

eg. snapping pencils

Property Damage

Intentional damage of equipment and infrastructure eg. kicking ball on roof on purpose, breaking toys, graffiti

Property Damage (High impact)

Damage that puts others’ safety at risk eg. smashing windows, upturning or throwing furniture, throwing objects across the room in anger
Provide Choice

Give the student 2 options to choose from eg. Would you like to work at your desk or would you like to work outside where it is quiet?

Q

Questioning To Redirect

When a student/s are talking or displaying off task behaviour, the teacher redirects using questions. eg. Do you need help getting started? What should
you be doing? Where should you be?

R

Redirecting To The Learning

To redirect student behaviour using positive non-confrontational methods eg. eye contact, head movement, smile, hand movement or combinations of
these

Restorative Justice

Loss of play time where student must sit with member of the Leadership team to reflect on their behaviour and how they can align future behaviours
with the school values and expectations

Rough Play/Rough Games

eg. slide tackling, tackling, pushing, tripping, hitting with hat

ROC (Record of Concern) - SPCMS (Student Protection Service)

Liaise with Student Protection Contacts

S

Selective Attendance

Use when the student is displaying off task or inappropriate behaviour that is not seriously disrupting others. Be ready to give a descriptive
encourager, or if necessary give choice or warning.

Sexualised Behaviour

Please consult with the school counsellor and/or Student Protection Contacts

Stealing (Low Impact)

eg. Isolated incident of taking an item (little value) that belongs to someone else.

Stealing

eg. Repeated instances of taking an item (little value) that belongs to someone else

Stealing (High Impact)

Dishonestly appropriating another person’s property (of value) with the intent to destroy or deprive the person of it

TU
Universal De-escalation Strategies
eg. use empathy, use a familiar supportive adult, provide space, use quiet voice, reduce verbals, offer of preferred item/activity

VW
Whole School Expectation Reminders
Refer to Whole School Behaviour Support Plan

XYZ
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